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SSuucccceessss  ffoorr  AAllll  iiss  tthhee  mmoosstt  eexxtteennssiivveellyy  aanndd  rriiggoorroouussllyy  eevvaalluuaatteedd  ccoorree--rreeaaddiinngg  pprrooggrraamm  iinn  eexxiisstteennccee..  Forty-
seven experimental-control comparison studies have evaluated the reading program in grades K-3.  Of these, 
30 were done by third parties (see Borman et al., 2003).  Many of these studies have been published in the 
most selective journals in education.  Independent reviews have consistently placed Success for All among 
the most rigorously and successfully evaluated programs.  These include reviews by the American Institutes 
of Research (Herman, 1999), The Thomas Fordham Foundation (Traub, 1999), the Milken Family 
Foundation (Schacter, 1999), Pearson & Stahl (2002), and Borman et al. (2003).  Many programs, including 
Success for All, incorporate the five elements derived from the Nation Reading Panel (2000) review, but 
only Success for All and one other reading program, Direct Instruction, have been subjected to replicated, 
rigorous experimental studies and found to be successful in comparison to control groups. 
  
A description of research on Success for All according to the federal definition of scientifically based 
research follows. 
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11..    EEmmppllooyyss  ssyysstteemmaattiicc,,  eemmppiirriiccaall  mmeetthhooddss  tthhaatt  ddrraaww  oonn  oobbsseerrvvaattiioonn  oorr  eexxppeerriimmeenntt,,  

aaccccoorrddiinngg  ttoo  tthhee  ffoolllloowwiinngg  iinnddiiccaattoorrss::  
  

aa..    AA  ssoolliidd  tthheeoorreettiiccaall  oorr  rreesseeaarrcchh  ffoouunnddaattiioonn  
Research on the Success for All reading program is grounded in the same theory and 
research that formed the basis of the National Reading Panel (2000), and earlier reviews by 
Adams (1990) and the National Research Council (Snow et al., 1998), as well as theory and 
research on cooperative learning (Slavin, Hurley, & Chamberlain, 2003), Talent 
Development theory (Boykin, 1996), coaching (Joyce, Calhoun, & Hopkins, 1999) and 
many others. 

 
bb..    CCaarreeffuull  ddeessiiggnn  ttoo  aavvooiidd  bbiiaasseedd  ffiinnddiinnggss  aanndd  uunnwwaarrrraanntteedd  ccllaaiimmss  ooff  eeffffeeccttiivveenneessss  

In each of the 47 experimental-control studies of Success for All reading, researchers have 
designated schools to use Success for All and others that are carefully matched in prior 
achievement, demographics, location, and other factors.  The control schools continue with 
their traditional reading methods or alternative innovations.  The children have been 
pretested in kindergarten and first grade, and then followed for from one to eight years.  
Posttesting has taken place each spring, consisting of individually-administered tests (e.g., 
Woodcock, Durrell), group administered standardized tests (e.g., Gates McGinnitie), state 
assessments (e.g., Texas Assessment of Academic Skills), or combinations of these.  
Outcomes have then been compared using analyses of covariance (ANCOVA) or 
equivalent methods.  The use of such well-matched longitudinal studies with treatment 
groups specified in advance provides a high level of confidence that the outcomes can be 
accepted as valid. 

 
cc..    DDeelliinneeaattiioonn  ooff  hhooww  tthhee  rreesseeaarrcchh  wwaass  ccoonndduucctteedd,,  bbyy  wwhhoomm  iitt  wwaass  ccoonndduucctteedd,,  aanndd  oonn  wwhhoomm  iitt  
wwaass  ccoonndduucctteedd  

In each of the 47 studies, detailed reports are available, either as journal articles or as 
technical reports.  These specify in detail how and by whom the research was carried out, 
and who the subjects were. 
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22..    IInnvvoollvveess  rriiggoorroouuss  ddaattaa  aannaallyysseess  tthhaatt  aarree  aaddeeqquuaattee  ttoo  tteesstt  tthhee  ssttaatteedd  hhyyppootthheesseess  aanndd  

jjuussttiiffyy  tthhee  ggeenneerraall  ccoonncclluussiioonnss  ddrraawwnn,,  aaccccoorrddiinngg  ttoo  tthhee  ffoolllloowwiinngg  iinnddiiccaattoorrss::  
aa..    DDeessiiggnn  ttoo  mmiinniimmiizzee  aalltteerrnnaattee  eexxppllaannaattiioonnss  ffoorr  oobbsseerrvveedd  eeffffeeccttss  

The 47 experimental-control studies, by comparing schools using Success for All to well-
matched control schools, minimize the chance that observed effects might be due to other 
factors.  For example, control groups would experience any changes due to history or 
maturation that the experimental groups experience.  With careful matching, the only 
important difference between experimental and control groups is the treatment itself. 

 
bb..    CCoonnssiisstteennccyy  ooff  oobbsseerrvveedd  eeffffeeccttss  wwiitthh  tthhee  oovveerraallll  ccoonncclluussiioonnss  aanndd  ccllaaiimmss  ooff  eeffffeeccttiivveenneessss  

In each of the studies of Success for All, outcomes have been completely reported, so that 
conclusions are based on data the reader can confirm. 

 
cc..    CCoonnvviinncciinngg  ddooccuummeennttaattiioonn  tthhaatt  tthhee  oobbsseerrvveedd  rreessuullttss  wweerree  tthhee  rreessuulltt  ooff  tthhee  iinntteerrvveennttiioonn  

The use of well-matched, longitudinal, experimental-control comparisons makes it highly 
likely that observed results were due to the treatment and not to extraneous factors. 

 
dd..    DDeessccrriippttiioonn  ooff  tthhee  ppooppuullaattiioonn  ssttuuddiieedd  bbyy  aaggee,,  ddeemmooggrraapphhyy,,  ccooggnniittiivvee,,  aanndd  aaccaaddeemmiicc  bbeehhaavviioorraall  
cchhaarraacctteerriissttiiccss  

Each of the studies of Success for All extensively describes the characteristics of the 
populations involved. 

 
ee..    DDeessccrriippttiioonn  ooff  tthhee  ppooppuullaattiioonn  ttoo  wwhhoomm  tthhee  ffiinnddiinnggss  ccaann  bbee  ggeenneerraalliizzeedd  

Because the populations in each study are described in detail, it is clear to whom the 
findings should generalize.  The studies have involved urban, rural, and suburban locations 
in all parts of the U.S., African American, Hispanic, White, Native American, and Asian 
American students, and school settings of many kinds.  While there is little research in non-
Title I schools, there is a strong basis for generalizing outcomes of Success for All to all 
Title I schools. 

 
ff..    FFuullll  ddeessccrriippttiioonn  ooff  tthhee  oouuttccoommee  mmeeaassuurreess  

Outcome measures are well known, widely accepted measures of reading, and are fully 
described in each study. 
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33..    RReelliieess  oonn  mmeeaassuurreemmeennttss  oorr  oobbsseerrvvaattiioonnaall  mmeetthhooddss  tthhaatt  pprroovviiddee  vvaalliidd  ddaattaa  aaccrroossss  mmuullttiippllee  

mmeeaassuurreemmeennttss  aanndd  oobbsseerrvvaattiioonnss,,  aaccccoorrddiinngg  ttoo  tthhee  ffoolllloowwiinngg  iinnddiiccaattoorrss::  
aa..    DDaattaa  ccoolllleecctteedd  bbyy  mmuullttiippllee  iinnvveessttiiggaattoorrss  iinn  nnuummeerroouuss  llooccaattiioonnss 

Across the 47 studies, more than 50 different investigators have been involved in locations 
throughout the U.S. (see Slavin & Madden, 2000). 

 
bb..    PPrroocceedduurreess  iinn  ppllaaccee  ttoo  mmiinniimmiizzee  rreesseeaarrcchheerr  bbiiaass  

The use of objective measures and rigorous experimental designs reduces possibilities for 
researcher bias.  The fact that many researchers in many locations have carried out the 
studies means that no one bias is likely. 

 
cc..    DDooccuummeennttaattiioonn  tthhaatt  rreessuullttss  iinn  ccoonnssiisstteennccyy  aanndd  ccoonnttiinnuuiittyy  

Each study of Success for All is adequately documented to ensure consistency and 
continuity. 

 
dd..    DDeettaaiilleedd  ddeessccrriippttiioonn  ooff  ssttuuddyy  iinntteerrvveennttiioonnss  tthhaatt  aallllooww  ffoorr  rreepplliiccaabbiilliittyy  

An entire book (Slavin & Madden, 2001) describes the Success for All program and 
research in great detail, facilitating replication.  Extensive teacher’s manuals, videos, and 
other supports also aid replication.  Each study also describes the program as implemented 
in that particular case. 

 
ee..    EExxppllaannaattiioonn  ooff  hhooww  iinnssttrruuccttiioonnaall  ffiiddeelliittyy  wwaass  eennssuurreedd  aanndd  aasssseesssseedd  

Most studies of Success for All have described and used measures of quality of 
implementation.  Slavin & Madden (2001) describe strategies used in all Success for All 
schools to ensure high-quality implementations. 
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44..    HHaass  bbeeeenn  aacccceepptteedd  bbyy  aa  ppeeeerr--rreevviieewweedd  jjoouurrnnaall  oorr  aapppprroovveedd  bbyy  aa  ppaanneell  ooff  iinnddeeppeennddeenntt  

eexxppeerrttss  tthhrroouugghh  aa  ccoommppaarraabbllyy  rriiggoorroouuss,,  oobbjjeeccttiivvee  aanndd  sscciieennttiiffiicc  rreevviieeww,,  aaccccoorrddiinngg  ttoo  tthhee  
ffoolllloowwiinngg  iinnddiiccaattoorrss::  

aa..    DDooccuummeennttaattiioonn  ooff  ccaarreeffuull  rreevviieeww  bbyy  uunnbbiiaasseedd  ppeerrssoonnss  wwhhoo  wweerree  nnoott  ppaarrtt  ooff  tthhee  rreesseeaarrcchh  ssttuuddyy  
Many of the studies of Success for All have been published in peer-reviewed journals, 
including the American Educational Research Journal, Journal of Educational Psychology, 
Elementary School Journal, Educational Evaluation and Policy Analysis, and Journal of 
Education for Students Placed at Risk.  In each case, impartial, anonymous reviewers 
unaffiliated with the project have carried out reviews of the research and recommended 
publication.  As noted earlier, several independent reviewers of research have also 
supported the quality and impact of the program’s research. 

 
bb..  DDooccuummeennttaattiioonn  tthhaatt  tthhee  ffiinnddiinnggss  hhaavvee  bbeeeenn  ssuubbjjeecctteedd  ttoo  eexxtteerrnnaall  ssccrruuttiinnyy  aanndd  vveerriiffiiccaattiioonn  

   See 4A above. 
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